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Abstract 
To make a difference and to be in a better place in competition, education institutions have focused on the education of the gifted 
or talented children. Many institutes in education field are collaborating with other sectors and making unique education 
strategies. However to reach this goal, the gifted or talented children should be recognised, and the knowledge, equipment, model 
etc. should be important.This study aims to evaluate the education and management model of Istanbul Beyazıt Ford Otosan 
Primary School for gifted or talented children that is the application school of the result of the protocol signed between T.C. 
Ministry of Education and Istanbul University in 2002.The importance of the İstanbul Beyazıt Ford Otosan Primary School For 
Gifted Or Talented Children, its place in education and the differences and deficiencies are explored in this study. This model is 
examined using conducted surveys constructed with face to face interaction with managers, teachers and students.In 2002-2003 
education year, Istanbul University Hasan Ali Yücel Education Faculty has started to train class teachers that can adress students 
with high intelligence first time in Turkiye in "Gifted Education" department. In paralel, a differentiated curriculum program  is 
started as a pilot project in İstanbul Beyazıt Ford Otosan Primary School. Although this school can no longer educate these 
children with individual characteristics because of the 4+4+4 education system, it is worthwhile to be examined as a model. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
From the viewpoint of the schools which are the application field of the education industry, the interest in the 
education of the gifted or talented has increased because of the improved competition power, quality of decision 
making etc. that comes with it. 
The unnoticed gifted children vanish in society. Adults who show high performance show signs of these in their 
childhood whereas it is also known in many cases children showing superior performance do not carry on these to 
their adulthood (Akarsu, 2004, s.127-128).  
Primary and high school programs are designed mostly for children who are average and have average abilities. 
As a result talented or gifted children can succeed without full realization of their skills or fail due to boredom 
induced disinterest in the topics.This may result in a far less knowledge level than the skill level the student has. 
Even one of the students, who have much higher intelligence and mind development compared to their peers, being 
out of the education system is a great loss for the country and humanity in total. Gifted or talented children should be 
included in special education scope and special programs, specially trained personnel should be included in their 
education (Akkanat, 2004, s.171). 
1.1. Definitions and concepts about intelligence and talent   
Definitions about giftedness or high intelligence in infants are limited. A wide variety of definitions of giftedness 
are present in school children or higher ages. Early childhood plays a great role in the life of an individual. 
Determining the interests, abilities and talents of preschool children shape their education. Researches have shown 
that the gifted or talented children have different talking, movement and reading characteristics 
(Dönmez&Kurt,2004, s.393-396).   
In conducted studies, the definitions about intelligence are divided into two major topics as functional and 
theoretical. In theoretical approach, intelligence is explained using different theoretical frameworks; while in 
functional approach, the indirect way of correlated characteristic or behavior is used for explanations(Akkanat, 
2004, s.172).   
In most of the intelligence theories, intelligence is considered as a variety of talents, while some recognize it as 
the presence of the necessary mental power. Binet-Terman and Wechsler name the power measured as intelligence, 
Thurstone, Bennett et. al. name it as talents. It can be concluded that the term "intelligence" is used by people who 
define the mental power as a single factored structure while "talent" is used by people who see it as a multi-factor 
complex one. Gardner, although designing mental power as multi-factor structure, used the name "Theory of 
Multiple Intelligences"(Kuzgun&Deryakulu, 2006, s.27-28).    
Adopting Gardner's definition, Intelligence Profile can be interpreted using description, interpretation, alteration, 
development, recognizing individuals and discovery(Ataman, 2009, s. 125-127). 
1.2. Characteristics of the gifted or talented children 
Gifted or talented individuals are extraordinary. None of these children are the same. Every one of them carries 
different characteristics. Most predominant characteristics possessed are leadership. Being a pioneer is nature, being 
a leader is nurture. Distinctive attributes are the persistence to solve a problem and not passing on to another one. 
The action must be completed. They have an improved sense of humor. These children who are honest are focused 
on application and problem solving rather than result and success. They are natural problem solvers. 
1.3. Gifted or talented children education project; Beyazıt Ford Otosan primary school practice  
Let’s consider a system. A clock’s gear wheel, each has its own duty and they are attached to each other. If a rank 
does not work, the other ranks would not be possible to work. The Ministry of Education, Istanbul University and 
Istanbul Beyazıt Ford Otosan Primary School build up a three gear structure.  As required in the protocol signed 
between T.C. Ministry of Education and Istanbul University, in 2002 Istanbul Beyazıt Ford Otosan Primary School, 
started giving education to the gifted or talented children. 
1024   Şükran Tantay and Oktay Kurt /  Procedia - Social and Behavioral Sciences  152 ( 2014 )  1022 – 1028 
In the field of education and teaching, in addition to theory, the significance of practice is great. The prospective 
teachers, the university students who study at the department of Gifted or Talented Education perform an application 
a day in a week. The prospective teachers going to the application to Istanbul Beyazıt Primary School have a very 
important stand in the education of gifted or talented children’s education. The students , study at the department of 
Gifted or Talented Education at Special Education Department in İstanbul University Hasan Ali Yücel Education 
Faculty (HAYEF), can find an opportunity to practice  in this program. The students trained with the practice run 
under the control of the lecturers, graduate as well-trained teachers. In the program enriching and differentiation is 
performed. There is a need of teachers who can make these real. That is why the Education Faculties gain a great 
importance. 
At schools, the curriculum of Ministry of Education is practiced. In this model, Ministry of Education’s Basic 
Education Program is used. The content of the curriculum is both for the student of normal intelligence level and 
high intelligence level;essentially the curriculum is retained as it is, when required it is enriched and especially in 
terms of method, the teaching of the lessons is differentiated. Moreover, the events to develop emotional and social 
aspects of the students, are integrated to the curriculum (Davaslıgil&Zeana, 2004, s.85-100).     
While in the model, the classes should include 24 students as 12 average 12 gifted, sometimes this might be 
unbalanced for several reasons. In the lessons Mathematics, Science, Turkish classes and in the activity an enriched 
program is practiced and supporting education is given. In Mathematics and Science, education is given in three 
different levels according to the learning speed of the student.  Reader students share the same class with the others 
in the second semester, beginning from the first grade with the activities and supporting lessons the progress of the 
student is sustained.TheProject is directed to the teachers as well as to the students and their family, to fulfill the in-
service requirements. Their directors and teachers are appointed by The Ministry of Education. 
2. The Method 
2.1. The model of the research 
The research is a depictive research, based on a related theoretical content, meetings and interviews held. 
2.2. Universe and sample 
The system of the research is constituted by the gifted or talented students who studied in 2009-2010 education 
year at Istanbul Beyazıt Ford Otosan Primary School,instructors and directors. It will be impossible in terms of time, 
cost and control to reach the whole universe, hereby a sample representative of the universe is chosen In choice of 
the sample the method of sampling is used in 2009-2010, at Istanbul Beyazıt Ford Otosan Primary School out of 410 
students 157 of it, had enrolled as talented or gifted student and studied. The students who share the same class with 
the others have not been revealed. Out of 157 talented or gifted students 98 have been polled. Out of 27 teachers 
attendant at the same school,14 of it participated in the study. 
2.3. Data collection tools 
The theoretical content of the study is constituted by document survey method, thus library, internet and printed 
publication are benefited from.The questions are prepared with the data obtained during document survey and 
specialist view. The questions of the questionnaire had been prepared separately for the students, teachers and 
directors.The trustworthiness of the questionnaire;  the parameters of the questions directed to the students, teachers 
and directors determined as in turn  0.939, 0.932 and 0.937. As a result of the parameters, it can be said that the 
questionnaire has a high trustworthiness.In this research, the survey method as a data collection tool and 
questionnaire developed by the researcher, was collected and distributed by him. 
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2.4. Data analysis methods 
During the statistical analysis and assessment of the data, initially the descriptive statics related to parameters, 
which are basic in the study,are given. The trustworthiness of the questionnaire had been examined. During the 
process of data assessment,some questions were interpreted by combining. In the combined interpreted questions 
trustworthiness was checked and the ones which have high trustworthiness were analyzed with T test by total score 
evaluation and differences were studied. The statistical analysis of the data was done in SPSS 15.0 cover program. 
3. Findings 
3.1. Data analysis of the research 
Table 3.1. Defining statistics about the answers to questions (9-12,15) given by Beyazıt Ford Otosan primary school teachers 





9 Our School has sufficient number of qualified teachers. 
Frequency 0 1 1 10 3 15 
Percentage 0.0 6.7 6.7 66.7 20.0 100.0 
10 I can collaborate with teachers of gifted or talented children in a teamwork situation. Frequency 0 2 3 10 0 15 
Percentage 0.0 13.3 20.0 66.7 0.0 100.0 
11 I exchange considerations with teachers of gifted or talented children. 
Frequency 0 2 1 8 4 15 
Percentage 0.0 13.3 6.7 53.3 26.7 100.0 
12 I follow the educations, seminars etc. about gifted or talented students closely. 
Frequency 0 1 2 9 3 15 
Percentage 0.0 6.7 13.3 60.0 20.0 100.0 
15 Teachers trained by MEB have proficiency in the education of the gifted or talented students. Frequency 1 3 4 6 1 15 
Percentage 6.7 20.0 26.7 40.0 6.7 100.0 
 
%86.7 of the teachers point out that the school has sufficient number of qualified teachers for educating gifted or 
talented students while %6.7 are indecisive and %6.7 oppose this statement. %80 of the teachers state that they 
follow the educations, seminars etc. about gifted or talented students closely, while %13.3 are indecisive and %6.7 
state that they do not follow (See Table 3.1).  
 
Table 3.2.Defining statistics about the answers to questions (14,20) given by Beyazıt Ford Otosan primary school teachers 
No Question  Definitely Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
14 Laws, legislations and regulations about gifted or talented students are sufficient. 
Frequency 3 6 3 2 1 15 
Percentage 20.0 40.0 20.0 13.3 6.7 100.0 
20 I can differentiate the curriculum considering legislation changes about gifted or talented students. 
Frequency 0 2 0 9 3 14 
Percentage 0.0 14.3 0.0 64.3 21.4 100.0 
 
%60 of the teachers have the opinion that laws, legislations and regulations about gifted or talented students are 
insufficient, while %20 are indecisive and %20 oppose this insufficiency. %85.7 of the teachers declare that they 
differentiate the curriculum considering legislation changes about gifted or talented while, %14.3 say they do not 
(See Table 3.2) 
 
Table 3.3.Defining statistics about the answers to questions (16,17,20,27,28,31) given by Beyazıt Ford Otosan primary school teachers 
No Question  Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
16 I make the necessary alterations for the education of the gifted or the talented students (product, process, content etc.). 
Frequency 0 0 1 9 5 15 
Percentage 0.0 0.0 6.7 60.0 33.3 100.0 
17 When necessary i conduct the Individual Education Program(IEP) for the education of the gifted or talented students 
Frequency 0 1 1 8 5 15 
Percentage 0.0 6.7 6.7 53.3 33.3 100.0 
20 I can differentiate the curriculum considering legislation changes about gifted or talented students. 
Frequency 0 2 0 9 3 14 
Percentage 0.0 14.3 0.0 64.3 21.4 100.0 
27 I only consider written exams when evaluating the students. 
Frequency 6 8 0 1 0 15 
Percentage 40.0 53.3 0.0 6.7 0.0 100.0 
28 I include the education process and the product(portfolio and project) when evaluating the students. 
Frequency 0 0 1 5 9 15 
Percentage 0.0 0.0 6.7 33.3 60.0 100.0 
31 Gifted or talented children can easily understand me during the education process. 
Frequency 0 0 2 5 7 14 
Percentage 0.0 0.0 14.3 35.7 50.0 100.0 
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Table 3.4.Defining statistics about the answers to questions (11,12) given by Beyazıt Ford Otosan primary school students 
No Question 
 Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
11 My teachers sometimes work with me individually to help me(when i do not understand something about the lesson etc.) 
Frequency 13 13 30 20 22 98 
Percentage 13.3 13.3 30.6 20.4 22.4 100.0 
12 My teachers can make different activities with us on the topics which we understand easily without boring us. 
Frequency 10 12 26 23 27 98 
Percentage 10.2 12.2 26.5 23.5 27.6 100.0 
 
%93.3 of the teachers state that they make the necessary alterations for the education of the gifted or the talented 
students while %6.7 are indecisive. %86.6 of the teachers confirm that they conduct the Individual Education 
Program(IEP) for the education of the gifted or talented students when necessary while %6.7 are indecisive and 
%6.7 deny they conduct this application. %85.7 of the teachers say that they can differentiate the curriculum 
considering legislation changes about gifted or talented students while %14.3state they do not.Students do not agree 
with their teachers on the topic of individualisation (making different activities on topics they understand easily 
without boring them). %10.2 of the studentsdefinitelydisagree with this notion while %12.2 point out negatively. 
%26.5 are indecisive. %23.5supportthat teachers individualise their education and %27.6 support this with certainty 
(See Table 3.3-4). 
 
Table 3.5.Defining statistics about the answers to questions (25,26) given by Beyazıt Ford Otosan primary school teachers 
No Question 
 Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
25 Guidance and counselling service takes proper interest in the gifted or talented students.  
Frequency 1 1 2 7 4 15 
Percentage 6.7 6.7 13.3 46.7 26.7 100.0 
26 Guidance and counselling service informs the teachers about the gifted or talented students.  
Frequency 0 1 2 8 4 15 
Percentage 0.0 6.7 13.3 53.3 26.7 100.0 
 
This table is cross evaluated with the 16. question of the student survey. 
 
Table 3.6.Defining statistics about the answers to questions (16) given by Beyazıt Ford Otosan primary school students 
No Question 
 Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
16 Guidance and counselling service takes proper interest in us.  
Frequency 10 15 19 23 30 97 
Percentage 10.3 15.5 19.6 23.7 30.9 100.0 
 
About the guidance and counselling service taking proper interest in the gifted or talented students %63.4 of the 
teachers are positive while %13.4 are negative. %13.3 are indecisive.%80 of the teachers think that guidance and 
counselling service informs the teachers about the gifted or talented students, while %13.3 are indecisive and %6.7 
state a negative opinion. From the viewpoint of students, %54.6 state a proper interest in themselves by guidance 
and counselling. %25.8 disagree while % 19.6 are indecisive (See Table 3. 5-6).  
 
Table 3.7.Defining statistics about the answers to questions (1-4, 15, 19, 21) given by Beyazıt Ford Otosan primary school students 
No Question  Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
1 I like my school very much.   
Frequency 3 7 17 23 48 98 
Percentage 3.1 7.1 17.3 23.5 49.0 100.0 
2 I spend quality time at school  
Frequency 4 5 9 32 48 98 
Percentage 4.1 5.1 9.2 32.7 49.0 100.0 
3 I find the education i have at school sufficient.  
Frequency 7 9 23 24 34 97 
Percentage 7.2 9.3 23.7 24.7 35.1 100.0 
4 My school gives me support for success in extracurricular activities. 
Frequency 6 7 24 25 36 98 
Percentage 6.1 7.1 24.5 25.5 36.7 100.0 
15 I think my school is too strict/disciplined. 
Frequency 17 17 26 21 17 98 
Percentage 17.3 17.3 26.5 21.4 17.3 100.0 
19 My school has variety of sport activities. 
Frequency 12 14 21 26 24 97 
Percentage 12.4 14.4 21.6 26.8 24.7 100.0 
21 I have a different education in my school from other schools.  
Frequency 7 9 21 28 32 97 
Percentage 7.2 9.3 21.6 28.9 33.0 100.0 
 
%72.5 of students state that they like their school, while %17.are indecisive and %10.2 state otherwise. %81.7 
students point out they spend quality time at school, while %9.2 are indecisive and %9.2 are negative.%59.8 of 
students findthe education they have at school sufficient while%16.5 state a negative opinion.%23.7 are indecisive. 
%62.2 of students think that their school gives them support for success in extracurricular activities while %13.2 
state a negative opinion.  %24.5 are indecisive. %61.9 of students get the idea that they have a different education in 
their school from other schools while %16.5 are negative about this. %21.6 are indecisive (See Table 3.7).  
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Table 3.8.Defining statistics about the answers to questions (20) given by Beyazıt Ford Otosan primary school teachers 
No Question  Definitely 
Disagree Disagree Not Sure Agree 
Definitely 
Agree Total 
20 My family is content with my school.  
Frequency 6 5 23 22 40 96 
Percentage 6.3 5.2 24.0 22.9 41.7 100.0 
 
From the viewpoint of the students, %64.6 of the parents are content with the school of their children while %24 
are not sure and %11.5 are negative (See Table 3.8). 
4. Results, discussions and recommendations 
4.1. Results and discussion 
4.1.1. Beyazıt survey assessment 
 
An assessment is being made according to the answers of İstanbul Beyazıt Ford Otosan Primary School teachers 
and gifted or talented students to survey questions. In accordance with the assessment; 
Teachers reflect different views on Ministry of National Education teachers’ lack of sufficiency about the 
education of gifted students. The vast majority of the teachers think that they are improving themselves by 
participating in seminar and training programs for the education of these students. Accordingly, almost all of the 
teachers state that there are teachers who have required teaching skills for the gifted or talented students in the 
school. 
Even though the vast majority of the teachers don’t consider the current codes and statutes about the gifted or 
talented students to be sufficient, it is evident that they try to do their best with the current codes and statutes by 
making changes in the curriculum and benefiting from individual efforts. That being said, the revision of the current 
codes, laws and statutes about the gifted or talented students can be regarded to be essential. 
Although teachers claim that they can make changes in the curriculum and benefit from differentiating, 
individualizing studies, students’ different views on the topic cause contradiction. Therefore, it is significant to make 
sure that teachers are trained in order to give education for the gifted or talented. 
It can be considered that the teachers of gifted or talented students can be more effective in problem solving if 
they are raised more effectively and differently on topics such as classroom management and event creation and also 
if they can offer different alternatives in team works. 
It can be said that the counseling service employees have major duties on the counseling of gifted or talented 
students. Gifted or talented students have more intense emotions, which brings forth the requirement that teachers 
need to get in touch with the counseling service more often. Counseling can be considered to be very significant for 
the gifted or talented. 
More than half of these students are satisfied with their schools while they tend to reflect some negative views on 
certain issues. Physical structure of the school and despite the fact that the teachers are assigned by the Head Office 
of Gifted Education for Ministry of National Education, their lack of knowledge in gifted education can be 
considered as the major problems. On the condition that the opportunities are extended by making reassessments of 
the conditions and gifted status of the school, students’ views about their schools will change positively. 
It is indicated that more than half of the parents of the gifted or talented students are content with the Beyazıt 
Ford Otosan Primary School. The support for the current applied system will not only increase the satisfaction level 
and will also pave the way for positive outcomes regarding the education of the gifted or talented. 
It is essential that the education of the gifted or talented students is supported with new laws and statutes. Certain 
improvements need to be made about the choice of student and teacher, education system, building and equipment 
structure. It is reasonable to concentrate on activity training since gifted or talented students demand extracurricular 
activity. 
1028   Şükran Tantay and Oktay Kurt /  Procedia - Social and Behavioral Sciences  152 ( 2014 )  1022 – 1028 
4.2. Recommendations 
Because the school has become a primary school in 2013-2014 education term and transferred to 4+4+4 
education system,  there is no longer a way to implement and practice this fine education with leadership of the 
university with cooperation of managers, parents, students, teachers and teacher candidates.  
It can be said that this model which has been applied for the first time in Turkiye in Istanbul Beyazıt Ford Otosan 
Primary School, can be implemented more in a more advanced way to 4+4+4 Education system gradually. Also this 
model is generally applicable.  
Ministry of Education can sign protocols with all the universities that have Education Faculties. Gifted or talented 
students who continue their education in these mixed talent classes can attend the activities in 
BilimveSanatMerkezleri(BILSEMs) that educate the gifted or talented after school hours. This project can be 
extended and improved to continue in all schools and age groups.  
Inter-institutional cooperation and collaborations are necessary. BİLSEMs, civil associations, children 
foundations and industries can be added as more parts to this gearbox-like system of Ministry of Education, 
university and application school.  
There is a different beauty between sunrise and sunset. Sun always rises and always sets, to fill the time in 
between we need to do our best. 
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